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How Our Views of Intelligence Have Changed








Old View
Intelligence was fixed
Intelligence was measured
by a single number
Intelligence was unitary
Intelligence was measured
in isolation
Intelligence was used to
sort students and predict
their success









New View
Intelligence can be developed
Intelligence is not numerically
quantifiable and is exhibited
during a performance or
problem-solving process
Intelligence can be exhibited in
many ways- multiple
intelligences
Intelligence is measured in
context/real-life situations
Intelligence is used to
understand human capacities
and the many ways students can
achieve

So Each May Learn by Harvey F. Silver, Richard W. Strong, and Matthew Perini, ASCD
ASCD
2000
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Renzulli’s Theory:
The Multidimensional Nature of
Giftedness

Above
Average
Ability

Task
Commitment

Creativity

Who are Gifted Students with Disabilities?








They may be able to actively participate in a class
discussion, but unable to write a complete sentence.
They may be light years ahead in math reasoning, but
unable to perform simple math computations.
Ask them about their favorite science or social studies
topic and you may get bombarded with information, but
ask them to read a book on the same topic and they may
be unable to do so.
Ask them to write a research paper on bridges and they
may be unable to complete the assignment, but sitting on
a table at home may be an elaborate structure that the
same student built out of Legos or toothpicks and reflect
his understanding of advanced concepts in physics,
engineering and architecture.

Characteristics, continued



Strengths of these students often include high
abstract reasoning, strong vocabulary, strong
visual- spatial skills, and high creativity, resulting
in exceptional ability in science, the arts, and
technical areas, including math reasoning.



Weaknesses of these students often include written
language (including spelling), organization,
reading decoding, and memory (including math
computations).
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Characteristics shared by Gifted Students
With and Without Disabilities

Strong conceptual thinkers
 Good problem-solving skills
 Prefer novelty and complexity
 Advanced abstract reasoning skills
 Perfectionism
 Intense curiosity


Patrick Grade 2
GT/LD
I wot to ocoplesh coleg an gat a doplom. To get
ther worck herd an to get throw all finsh
elomtre sclooh an mitol sclooh an hiy sclooh.
Allworck hred an stote. Do me homewoark an
sclooh work. I wel be abettor stodat To lor how
to read go to wesen tri hora book on tap. Todo
my raed horak pratis. Read loto books beacu it
in porto to read you wel ned to do it in ever job.

Why Is It Important That We
Advocate for These Students?
“As we help each child to reach his or her
potential, we also are furthering the progress
of humanity.
We are helping to cultivate and prepare the
next generation of leaders, inventors, healers,
and artists who will make the difference for
our entire civilization.”
Special Needs Advocacy Resource Book, 2008
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GTLD Policy


The concept of “gifted and talented” and the
concept of “disability” are defined in federal law
and state laws. Although there is no specific legal
mandate to serve those students who are GT/LD,
a close look at the laws, related to both
giftedness and learning disabilities, reveals
language which can provide local school districts
with the guidance to provide appropriate services.

Definition of Giftedness
“The term ‘gifted and talented,’ when used with
respect to students, children, or youth, means
students, children, or youth who give evidence
of high achievement capabilities in areas such
as intellectual, creative, artistic, or
leadership capacity or in specific academic
fields and who need services or activities not
ordinarily provided by the school in order to
fully develop those capabilities.”
No Child Left Behind Act, 2001

Jacob Javits Gifted and Talented Students
Education Act (1988)
…children and youth with outstanding talent (who)
perform or show the potential for performing at
remarkably high levels of accomplishment when
compared with others of their age experience, or
environment.
They require services or activities not ordinarily
provided by the schools in order to develop the
students potential.
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Learning Disability DeterminationFederal Regulations, IDEA 2004











(1) The child does not achieve adequately for the child's age or to
meet State-approved grade-level standards in one or more of the
following areas, when provided with learning experiences and
instruction appropriate for the child's age or State-approved gradelevel standards:
(i) Oral expression.
(ii) Listening comprehension.
(iii) Written expression.
(iv) Basic reading skill.
(v) Reading fluency skills. (Important new addition)
(vi) Reading comprehension.
(vii) Mathematics calculation.
(viii) Mathematics problem solving.

LD Determination


(2)(i) The child does not make sufficient progress to
meet age or State-approved grade-level standards in
one or more of the areas identified in paragraph (a)(1) of
this section when using a process based on the child's
response to scientific, research-based intervention;

or

LD Determination


(ii) The child exhibits a pattern of strengths and
weaknesses in performance, achievement, or
both, relative to age, State-approved grade-level
standards, or intellectual development, that is
determined by the group to be relevant to the
identification of a specific learning disability,
using appropriate assessments, consistent with
§§300.304 and 300.305;
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Other Group of SKLD Students
Students with Autism, including
Asperger’s Syndrome
 Students with Other Health Impairments,
such as ADHD
 Students with Emotional Disabilities
 Students with Speech and Language Disabilities
 Students with Physical Challenges
 Students with Hearing or Vision Impairment


Definition of Gifted with
Co-Existing Disability


“Students who possess an outstanding gift or
talent and are capable of high performance, but
who also have a…disability that makes some
aspect of academic achievement difficult…”

Smart Kids with Learning Difficulties, 2006


They may be called GTLD, 2E, or
Smart Kids who Learn Differently

Identification of GT/LD Student
Letter from the U.S. Dept. of Education (1995):







No child’s IQ can be too high to be considered for services.
Children can be considered for special education, if they are
not working to their ability level.
To determine if children are working up to their ability level,
they must be given an opportunity to work at their ability level
We must take into consideration what the child’s performance
would be without the help of outside providers like therapists
and tutors.
Letter from U.S. Department of Education to the Learning
Disabilities Association of North Carolina- T. Hehir, personal
communication to P. Lillie and R. Felton, April 5, 1995
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Identification cont.
U.S. District Court (West Chester Area School
District v. Chad C., 2002)
 When determining if the child qualifies for services,
school districts must consider:
… whether or not students’ grades that are declining
(even if not failing) are a reflection of their ability.
….the child’s potential.


West Chester Area School District v. Chad C., 194 F. sup.2d
417 (E.D.Pa.2002)

Identification Best Practices









Include students with disabilities in initial
screening phase.
Be willing to accept non conventional indicators
of intellectual talent.
Look beyond test scores.
When applying cutoffs, bear in mind the
depression of scores that may occur due to a
disability.
DO NOT aggregate subtest scores into a
composite score.
Colleen Willard-Holt, 1999, ERIC EC Digest # E574

Identification Best Practices cont.







Compare with others who have similar disabilities.
Weight more more heavily characteristics that enable
the child to effectively compensate for the disability.
Weight more heavily areas of performance unaffected
by he disability.
Allow the child to participate in gifted programs on a
trial basis.
Colleen Willard-Holt, 1999, ERIC
EC Digest # E574
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Indicators of Superior Intellectual Ability
Kingsbury GTLD Program






Full Scale IQ score 125 or above (95th
percentile) OR…
Verbal Comprehension Index or Perceptual
Reasoning Index 125 or above
Two subtests of higher order reasoning on
IQ test or academic applications on WJ-III
above 95th percentile (Scaled score 16 or
above)
Three subtest of higher order reasoning on
IQ test or academic applications on WJ-III
above 91st percentile (Scaled score 14 or
above)

Look for Evidence:
Characteristics of Renzulli Scales
for Rating the Superior Students





Learning
Creativity
Motivation
Leadership

Nathan’s Three Wishes
Third grade boy Verbal Comprehension
- 130
 Processing Speed
- 68
 Working Memory 102
 Perceptual Reasoning 101
 Reading 71
 Written Language 84
 Diagnosed with ADHD
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Nathan’s Three Wishes






1.To have my teacher understand why I
don’t get my work done and to have her
stop yelling at me as if I don’t know
anything.
2. Make sure that none of my friends have
the kind of problems that I have.
3. That I will not get in trouble any more.

The Price to Society…
Society…


“…failure to help the gifted child reach his
potential is a societal tragedy, the extent of
which is difficult to measure but what is surely
great. How can we measure the sonata
unwritten, the curative drug undiscovered, the
absence of political insight? They are the
difference between what we are and what we
could be as a society.”
James J. Gallagher

Reasons SKLD are not identified






1. Teachers say that the child is gifted
but not performing so child is not
trying. It is the child’s fault.
2. Teachers say that there is no
evidence of the gift. Teachers focus on
weaknesses.
3. Teachers say that the child is
average so what is wrong with being
average. In reality, the kids are
anything but average.
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A Comprehensive Testing Battery
Test of Overall Ability
Tests of Specific Ability
Scatter analysis is Important
Cognitive Processing tests
Interviews with parents, child, teacher
History
Observations
*** At least 2% of the population may be GT/LD
(Dix and Shafer, 1996; Whitmore, 1981)

Checkpoint




What is one important thing to remember
in identifying twice exceptional students?
Your questions and comments..

Best Practices








Providing gifted and talented instruction in the
students area of strength
Opportunities for the instruction of skills and
strategies in academic areas which are affected by the
student’s disability
An appropriately differentiated program, including
instructional adaptations and accommodations
systemically provided to students
Comprehensive case management to coordinate all
aspects of the student’s individual educational plan
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Strength Based Instruction









Access to Gifted Instruction, Honors and
Advanced Placement in Areas of Strength
Activities that focus on students’ individual gifts
and interests
Open ended outlets for demonstration of
knowledge
Differentiated instruction
Tasks that fit student’s learning style and
strength- Multiple Intelligence (Gardner)

Strength Based Instruction







Student choices
Collaboratively designed rubrics
Hands-on experiences
Multi-sensory tasks
Real life tasks
Integration of visual and performing arts

Letter from Office of Civil Rights
December, 2007




Students with disabilities must have the same
access to Advanced Placement and
International Baccalaureate as their nondisabled peers.
AP and IB classes must allow the same
accommodations for students with IEP’s and
504s that would be allowed for the individual
student in other classes.
(Full OCR Letter appears at end of Handout)
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Teaching Skills the GT/LD Way











Part of a balanced curriculum
Acknowledgement of difficulty
Adult like approach
Show/share/measure baseline and progress
Set goals together
Games, be the teacher, movement,
Competition
Challenge (nonsense word, hard words, pacing)
Discovery of the rules
Infused into real reading and writing
Marisa Stemple

Demonstrating Understanding

The Worm

Writing
Organization
Reading
Memory
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Writing










Generating topics.
Combining words into meaningful sentences
Formulating topic sentences.
Organizing sentences and incorporating adequate
details and support statements into organized
paragraphs
Revising and editing
Using language mechanics effectively (grammar,
punctuation, spelling)
The physical act of putting words on paper
Handwriting

Organization









Following multi- step directions
Planning the steps needed to complete a task
Organizing desk, locker, notebook and other
materials
Locating needed materials.
Breaking long
- range assignments into manageable
steps
Prioritizing

Reading
Decoding unfamiliar words
 Inferring meaning of new words
 Summarizing
 Reading fluently
 Effectively using textbooks


14 of 26

Advocate Academy Webinar ~ November 18, 2009
Advocating for Gifted Students with Learning and Other Disabilities

Memory
Concentrating and keeping track of
information
 Quickly recalling details
 Retrieving details after time has
passed


Enabling vs. Empowering

from Jean Watts, In Search of Perspective. Ohio Psychology Publishing
Co., 1989

Fostering Independence and
Actualizing Potential

from Jean Watts, In Search of Perspective. Ohio Psychology Publishing Co.,
1989
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Guiding Principles for Choosing
Adaptations and Accommodations






Individualized
Used for both classrooms and exams
Evaluated and changed over time
Communicated to all staff
Moves students from dependence to
independence

Understanding by Design

Overcoming ObstaclesUse the WORM Frames to
Look at Interventions


Assistive Technology for students



Instructional Materials



Teaching/Assessment methods
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Multiple Intelligences


Essential ResourceResource- Thomas Armstrong’
Armstrong’s
Multiple Intelligences in the Classroom

MI and Designing Instruction

Using MI

18 of 26

Advocate Academy Webinar ~ November 18, 2009
Advocating for Gifted Students with Learning and Other Disabilities

Case Management





Communicating with all involved staff
Facilitating Home-School Partnership
Working with student to develop selfadvocacy

What Works-Social Emotional







Developing an understanding of their own
profile
Being around other like students
Understanding their own triggers
Understanding what works for them
Understanding how to get the help they need

Who Can Help?







Parents and classroom teachers
School Counselors
Mentors
School Psychologists and Social Workers
OT, Speech Pathologists
Private providers- Therapists, Tutors,
Coaches
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SelfSelf-Advocacy: What defines me as a
successful learner?
Who I am…
What I need…
Which tools work for me…
How to get what I need to succeed…

The HomeHome-School Partnership
Child at the center
Regular communication
Active listening
Form alliances
Identify and celebrate strengths
Identify and name challenges
Move from dependence to interdependence
Think outside the box
Make a measurable plan
Agree to follow up
Adapted from, “The Essential Conversation”
Conversation”, Sara LawrenceLawrence-Lightfoot

Diamond in the Rough???
AC



Loud, distracting
Overly dramatic
Disorganized
Hyperactive; not on medication
Produces little work
Understands what he reads but reads slowly
Often seems unmotivated.
Seems bright when he speaks, but doesn’t write well.
Verbal IQ 133; Processing Speed 92 (other scores average)
Reading, above average, but reading decoding scores on the low
end of average
Writing, low average.



What type of program will be recommended for him?
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Diamond in the Rough, cont’
cont’d.
AC




African-American
What type of program will be
recommended for him?

What Worked?







Placing him with other bright students who have learning
challenges.
Including him in the same curriculum used for other GT
students.
Providing him with accommodations like a computer and
books on tape.
Teaching him to improve his reading and writing.
Using drama and other multiple intelligence adaptations.
Medication for ADHD.

IEP VS 504


IEP

Considers an individual
student's response to
intervention and/or his or
her pattern of strengths
and weaknesses.
Provides for specially
designed instruction,
with specific,
measurable, goals and
objectives, as well as
adaptations and
accommodations.

 504
Considers how the
individual student
performs compared to
the average student.

Typically only provides for
accommodations.
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IEP vs 504


Schools are sometimes more
willing to provide 504 plans,
since they require the use of less
resources.

Stage 4: Eligibility Determination:
ALL 3 MUST BE YES

Hot Topics




1. Educational
Impact
2.Least Restrictive
Environment
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Service Options for SKLD
Inclusion in existing GT programsHonors, Advanced Placement, Distance Learning
Talent Development-

Mentoring, Renzulli

GT/LD Programs within public schools
Private GT/LD Programs
Home schooling

“Not every child has an equal talent or
an equal ability or an equal
motivation, but children have the
equal right to develop their talent,
their ability, and their motivation.”
John F. Kennedy
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Dear Colleague Letter: Access by Students with Disabilities to Accelerated Programs

OFFICE OF THE ASSISTANT SECRETARY
DEC 26, 2007
Dear Colleague:
I am writing to advise you of an issue involving students with disabilities seeking enrollment in challenging academic
programs, such as Advanced Placement and International Baccalaureate classes or programs (accelerated programs).
Specifically, it has been reported that some schools and school districts have refused to allow qualified students with
disabilities to participate in such programs. Similarly, we are informed of schools and school districts that, as a condition of
participation in such programs, have required qualified students with disabilities to give up the services that have been
designed to meet their individual needs. These practices are inconsistent with Federal law, and the Office for Civil Rights
(OCR) in the U.S. Department of Education will continue to act promptly to remedy such violations where they occur.
As you know, OCR is responsible for enforcing two Federal laws that protect qualified individuals with disabilities from
discrimination. OCR enforces Section 504 of the Rehabilitation Act of 1973 (Section 504) and its implementing regulations
at 34 CFR Part 104, which prohibit discrimination on the basis of disability in programs or activities receiving Federal
financial assistance. OCR is also responsible, in the education context, for enforcing Title II of the Americans with
Disabilities Act of 1990 (Title II) and its implementing regulations at 28 CFR Part 35, which prohibit discrimination on the
basis of disability by entities of State and local government. Although this letter discusses aspects of the Section 504
regulation, Title II provides no lesser protections than does Section 504. Also relevant are the requirements of the
Individuals with Disabilities Education Act (IDEA), which is administered by the Department’s Office of Special Education
Programs (OSEP). The IDEA provides funds to States and school districts in order to assist them in providing special
education and related services to eligible children with disabilities. The IDEA’s implementing regulations are located at 34
CFR Part 300. OCR consulted with OSEP in drafting this letter.1
As an initial matter, I want to commend the efforts so many of you have made to ensure that placement decisions for all
students are based on each student’s individual academic abilities regardless of the presence, nature, or severity of a
disability. I want to ensure that all of you are aware of the Federal civil rights requirements discussed below.
PROHIBITION AGAINST DISABILITY-BASED DISCRIMINATION IN ACCELERATED PROGRAMS
The practice of denying, on the basis of disability, a qualified student with a disability the opportunity to participate in an
accelerated program violates both Section 504 and Title II. Discrimination prohibited by these laws includes, on the basis
of disability, denying a qualified individual with a disability the opportunity to participate in or benefit from the recipient’s
aids, benefits, or services, and affording a qualified individual with a disability with an opportunity to participate in or
benefit from the aid, benefit or service in a manner that is not equal to that offered to individuals without disabilities. 34
CFR 104.4(a), (b)(1)(i), (b)(1)(ii); 28 CFR 35.130(a), (b)(1)(i), (b)(1)(ii).
Under Section 504 and Title II, a recipient may not utilize criteria or methods of administration that have the effect of
subjecting qualified individuals with disabilities to discrimination on the basis of disability. 34 CFR 104.4(b)(4) and 28 CFR
35.130(b)(3). A public entity also may not impose or apply eligibility criteria that screen out or tend to screen out an
individual with a disability or any class of individuals with disabilities from fully and equally enjoying any service, program,
or activity, unless such criteria can be shown to be necessary for the provision of the service, program, or activity being
offered. 28 CFR 35.130(b)(8). Public school students with disabilities who require special education and/or related services
receive them either through implementation of an individualized education program (IEP) developed in accordance with Part
B of the IDEA or a plan developed under Section 504. 34 CFR 104.33. It is unlawful to deny a student with a disability
admission to an accelerated class or program solely because of that student’s need for special education or related aids and
services2, or because that student has an IEP or a plan under Section 504. The practice of conditioning participation in an
accelerated class or program by a qualified student with a disability on the forfeiture of special education or of related aids
and services to which the student is legally entitled also violates the Section 504 and Title II requirements stated above.
Please note that nothing in Section 504 or Title II requires schools to admit into accelerated classes or programs students
with disabilities who would not otherwise be qualified for these classes or programs. Generally, under Section 504, an
elementary or secondary school student with a disability is a qualified individual with a disability if the student is of
compulsory school age. However, schools may employ appropriate eligibility requirements or criteria in determining
whether to admit students, including students with disabilities, into accelerated programs or classes. Section 504 and Title
II require that qualified students with disabilities be given the same opportunities to compete for and benefit from
accelerated programs and classes as are given to students without disabilities. 34 CFR 104.4(b)(1)(ii) and 28 CFR
35.130(b)(1)(ii).
Furthermore, a recipient’s provision of necessary special education and related aids and services to qualified students with
disabilities in accelerated classes or programs must be consistent with the Section 504 and Title II requirements regarding
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free appropriate public education (FAPE).
FREE APPROPRIATE PUBLIC EDUCATION
In general, conditioning participation in accelerated classes or programs by qualified students with disabilities on the
forfeiture of necessary special education or related aids and services amounts to a denial of FAPE under both Part B of the
IDEA and Section 504.
Section 504 requires a recipient that operates a public elementary or secondary education program or activity to provide
FAPE to each qualified person with a disability who is in the recipient’s jurisdiction, regardless of the nature or severity of
the person’s disability. 34 CFR 104.33(a). Under Section 504, the provision of an appropriate education is the provision of
regular or special education and related aids and services that satisfy certain procedural requirements and that are designed
to meet the individual education needs of persons with disabilities as adequately as the needs of persons without disabilities
are met. 34 CFR 104.33(b)(1)(i). School districts may create a plan or other document to provide students with
disabilities with FAPE pursuant to Section 504. The Section 504 FAPE requirement may also be met through the
implementation of an IEP developed in accordance with Part B of the IDEA. 34 CFR 104.33(b)(2).
Part B of the IDEA requires that FAPE be made available to eligible students with disabilities in certain age ranges. The
IDEA defines FAPE as special education and related services that: are provided free of charge; meet State standards;
include an appropriate preschool, elementary school, or secondary school education; and are provided in conformity with a
properly developed IEP. 20 USC § 1401(a)(9); 34 CFR 300.17.3
Participation by a student with a disability in an accelerated class or program generally would be considered part of the
regular education or the regular classes referenced in the Section 504 and the IDEA regulations. Thus, if a qualified student
with a disability requires related aids and services to participate in a regular education class or program, then a school
cannot deny that student the needed related aids and services in an accelerated class or program. For example, if a
student’s IEP or plan under Section 504 provides for Braille materials in order to participate in the regular education
program and she enrolls in an accelerated or advanced history class, then she also must receive Braille materials for that
class. The same would be true for other needed related aids and services such as extended time on tests or the use of a
computer to take notes.
Conditioning enrollment in an advanced class or program on the forfeiture of needed special education or related aids and
services is also inconsistent with the principle of individualized determinations, which is a key procedural aspect of the
IDEA, Section 504 and Title II. As noted above, under Section 504, the provision of FAPE is based on the student’s
individual education needs as determined through specific procedures--generally, an evaluation in accordance with Section
504 requirements. 34 CFR 104.35. An individualized determination may result in a decision that a qualified student with a
disability requires related aids and services for some or all of his regular education classes or his program. Likewise, the
IDEA contains specific procedures for evaluations and for the development of IEPs that require individualized
determinations. See 34 CFR 300.301 through 300.328. The requirement for individualized determinations is violated when
schools ignore the student’s individual needs and automatically deny a qualified student with a disability needed related
aids and services in an accelerated class or program.
I urge you to use the information provided in this letter to continue to evaluate whether your school district is in compliance
with these anti-discrimination requirements. OCR remains willing to continue supporting you in these efforts. We provide
technical assistance to entities that request assistance in voluntarily complying with the civil rights laws that OCR enforces.
If you need additional information or assistance on these or other matters, please do not hesitate to contact the OCR
enforcement office that serves your state or territory. The contact information for each office is available online at:
http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm. I thank you in advance for your cooperation and assistance in this
important matter.
Sincerely yours,
Stephanie J. Monroe
Assistant Secretary for Civil Rights

1

You may contact OSEP to address any issues that relate specifically to the requirements of IDEA. Contact information for
OSEP is available online at: http://www.ed.gov/policy/speced/guid/idea/
monitor/state-contact-list.html.
2

The term "related aids and services" as used here is intended to include both the Section 504 requirements at 34 CFR
104.33(c) and the equivalent requirements under the IDEA, i.e. related services, supplementary aids and services, program
modifications and supports for school personnel. See 34 CFR 300.34, 300.42, and 300.320(a)(4).

3

Among other things, an IEP must contain a statement of the special education and related services and supplementary
aids and services to be provided to the child, or on behalf of the child, and a statement of the program modifications or
supports for school personnel that will be provided to enable the child to advance appropriately toward attaining the annual
goals; to be involved in and make progress in the general education curriculum and to participate in extracurricular and
other nonacademic activities; and to be educated and participate with other children with disabilities and those without
disabilities. An IEP also must contain an explanation of the extent, if any, to which the child will not participate with
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children without disabilities in the regular class and in these activities. 34 CFR 300.320(a)(4)-(5).
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