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a paradigm shift in terms of how technology is used in most 
schools so that more technology is brought into the classroom. 
This is the perfect time for such a shift since most districts are 
developing technology initiatives to prepare students for employ
ment in the 21st century. Parents and educators need to advocate 
for technology initiatives that consider the principles of UDL. 
Teachers, paraeducators and parents will have to spend less time 
adapting instructional materials when UDL is implemented.

Teaching Methods
A traditional approach to teaching often involves lecture-style 
presentation of information. Students are often divided into work 
groups based on their ability level (homogenous groupings).

A UDL approach would involve multiple means of presenting 
information to address the various ways students acquire knowl-
edge and to keep the students engaged. For example, the lesson 
could include a short video clip and other visual representations 
of the concept. In addition, the class could view information 
from websites on a large computer screen and books on the topic 
(that are appropriate for students at different reading levels) can 
be in the classroom as resource materials. In addition, small work 
groups could mix students with different ability levels (hetero
geneous grouping) to take advantage of complementary skills. A 
meaningful role for every child can always be developed. A child 
might be the media specialist for the group. He or she could go to 
the media center and ask for help to find the right materials. If a 
child is non-verbal, he or she could use augmentative communi
cation or bring a request written by the group. The school’s 
media specialist could then show the child how to find materials 
on a particular topic. This role offers a way to work on IEP goals 
about communication and independence and how to use 
resources like the library. The curriculum guide or staff devel
opment trainings could offer suggestions to teachers on how to 
maximize the participation of all students in the class activities.

Assessments
Traditional assessments often come from chapter tests provided 
by the textbook company. One problem with chapter tests is that 
they may not be fully aligned to the instructional goals, thereby 
failing to accurately assess the curriculum targets. A second 
problem is that the design may present a barrier for some 
students to demonstrate their knowledge. For example, word 
choices in the development of a test could help or hinder a 
student from answering the question. Consider the phrasing of 
the following question: “Who assassinated Abraham Lincoln?” 
The term assassination may be unfamiliar to some students. 
Unless assassination is a vocabulary word that the student is 
expected to know, simpler language such as “Who killed 
Abraham Lincoln?” may promote better demonstration of the 
knowledge being tested.

The UDL approach to testing ensures that the assessments are 
aligned to the goals and provide mechanisms for eliminating 
barriers. Also, assessment design should consider alternate 
means of delivery (e.g., oral tests or an un-timed session), 

modification of assessment content (e.g., less complex questions 
on less material) and/or different question format (e.g., matching 
columns, fill-in-blank with or without word bank).

To improve assessment options available to students, districts 
should request that textbook companies publish a few alternate 
versions of the chapter tests or the districts should develop these 
alternate versions and provide them to the teachers.

Another option is to use online assessments which allows 
for customization. Online assessments offer numerous 
advantages. For example, if the student has trouble reading, he or 
she could listen to the questions and answer choices using a text 
to speech program (as long as decoding is not being tested) or 
could increase the font or limit the number of questions that 
appear at one time. The student could also click on definitions of 
words to ensure comprehension of the questions and answer 
choices (as long as they are not vocabulary words that are being 
tested). In the example above, the student could click on 
“assassinate” and find out it means “to kill.” The definition can 
also be given in another language for English language learners. 
This approach helps the student to understand the question and 
reinforces a word that was used in class but is not being tested.

The universal design of goals, instructional materials, teaching 
methods and assessments has tremendous potential to improve 
the instruction and assessment of all children, but it is especially 
important for students with disabilities. It provides a framework 
that helps parents and educators understand how these students, 
including students with intellectual disabilities, can meaningfully 
participate in the grade level curriculum. Turning this vision into 
a reality is one of the goals in the legislative agenda developed by 
the National Down Syndrome Society (NDSS) National 
Governmental Affairs Committee. (NDSS National Legislative 
and Policy Priorities, July 2006)

At the federal level NDSS is spearheading the National UDL 
Taskforce, which includes TASH and many other national 
disability and general education organizations. This taskforce is 
advocating for UDL language in the NCLB reauthorization bill
and is working with the U.S. Department of Education to increase
the dissemination of information about UDL. All the organiza-
tions in the coalition, which represent stakeholders such as parents,
teachers, related service providers, principals, and school boards 
are also disseminating this information to their members. In 
addition, the taskforce recommended UDL language for the 
reauthorization of the Higher Education Act. This language 
would address the need for teaching colleges to prepare special 
and general educators to use UDL teaching methods in K–12 
and would also address the need for higher education faculty to 
use UDL in their courses. The website for the taskforce, www.
udl4allstudents.com, contains a full list of the members as well as 
UDL resources and recommended legislative language.

If you agree that the implementation of UDL is necessary to 
provide meaningful access to the curriculum to ALL students, 
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you can help the National UDL Taskforce advocate by sharing 
your experiences and the need for these changes with your local 
and State school boards, your State Depart  ment of Education 
and your legislators on the State and Federal levels. For more 
information about the Center for Applied Special Technology 
(CAST), visit www.cast.org or the National UDL Task Force at 
www.udl4allstudents.org.
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